
 

Pupil premium strategy statement - September 2025 

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils.  
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year. It also details the impact that the spending over the duration of 
our last 3-year plan had within our school.  

School overview 

Detail Data 

School name Oakgrove School 

Number of pupils in school  2531 

Proportion (%) of pupil premium eligible pupils 17.63%  

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended) 

2025/2026 to 2027/2028 

Date this statement was published December 2025 

Date on which it will be next reviewed Sept/Oct 2026 

Statement authorised by Nicola Irwin-Morris, Head of School 

Pupil premium lead Ruth Stephenson, Deputy Headteacher 

Governor / Trustee lead Katie Simpkins 

 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £430,000 (tbc) 

Pupil premium funding carried forward from previous years (enter £0 if 
not applicable) 

£0 

Total budget for this academic year £430,000 

 



 

Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they face, make good 
progress and achieve high attainment across the curriculum, particularly in core subjects (English, Maths, 
Science).   

The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including 
progress for those who are already high attainers. We will consider the challenges faced by vulnerable 
pupils, such as those who have a social worker and young carers. The activity we have outlined in this 
statement is also intended to support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils 
require the most support. Quality First Teaching is proven to have the greatest impact on closing the 
disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. 
Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment 
will be sustained and improved alongside progress for their disadvantaged peers. 

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic 
assessment, not assumptions about the impact of disadvantage. The approaches we have adopted 
complement each other to help pupils excel. To ensure they are effective we will: 

● ensure disadvantaged pupils are challenged in the work that they’re set 
● act early to intervene at the point need is identified 

● adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ 
outcomes and raise expectations of what they can achieve 

 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 The attainment of disadvantaged pupils is generally lower than that of their peers  

Over the last 3 years, on entry to year 7, between 30 - 50% of our disadvantaged pupils 
arrive below age-related expectations compared to 20 - 25% of their peers.  The gap is 
consistently greater in Maths. 



 
By the end of KS4, over the last 3 years, between 20-45% of our disadvantaged pupils do 
not achieve a grade 4+ in Eng and Maths compared to 10-20% of their peers.  Between 45-
60% of our disadvantaged pupils do not achieve a grade 5+ in Eng and Maths compared to 
25-35% of their peers. 

Although the data fluctuates each year the biggest difference is in Maths and English at a 
grade 5 and above, with gaps usually bigger in Maths than English. 

2 Assessments, observations and discussion with pupils indicate that disadvantaged pupils 
generally have lower levels of reading comprehension than their peers. This impacts their 
progress in all subjects. 

3 Assessments, observations and discussion with pupils indicate that disadvantaged pupils 
generally have less developed oracy skills than peers. This impacts their progress and their 
aspirations in all subjects. 

4 Our observations suggest many lower attaining disadvantaged pupils lack metacognitive / 
self-regulation strategies when faced with challenging tasks, notably in their monitoring and 
evaluation of their answers. This is indicated across the curriculum, and shown by the 
amount of referrals to Behaviour Guidance Room (BGR) and reports for disadvantaged 
students. 

In 2024-25: Just under 20% of our Y7-11 students were disadvantaged. However: 28% of 
Homework codes were given to disadvantaged students, 35% of reports were for 
disadvantaged students and 31% of referrals to the BGR were for disadvantaged students. 

5 Our discussions with pupils and families have identified that many of our disadvantaged 
pupils have reduced expectations of their future attainment and therefore lower aspirations 
than their peers. 

6 Our attendance data over the last 3 years indicates that attendance among disadvantaged 
pupils has been between 3 - 4% lower than for non-disadvantaged pupils. 

Whilst our previous strategy saw some small increases in attendance 24-25 saw the gap 
between the attendance of disadvantaged students widen slightly to 4%. This is negatively 
impacting their progress. 

26 - 33 % of disadvantaged pupils have been ‘persistently absent’ compared to 14 - 20% of 
their peers during that period.  This shows a big improvement over our last strategy, 
however the gap has widened.  

Our assessments and observations indicate that absenteeism is negatively impacting 
disadvantaged pupils’ progress. 



 

7 A larger proportion of our disadvantaged pupils have little or no support at home when 
completing work outside of lessons. This is reflected in the number of Homework codes 
received by our secondary students: 28% of Homework codes were given to disadvantaged 
students. In the primary, a disproportionate number of disadvantaged pupils do not have 
support at home to access home learning tasks/homework, including regularly reading with 
a literate adult. 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment 
among disadvantaged 
pupils across the 
curriculum at the end of 
KS4, with a focus on 
English and Maths.  

2027/28 KS4 outcomes demonstrate that disadvantaged pupils achieve: 

● an average Attainment 8 score which is above national average 

● a Progress 8 score which is above national average 

● a narrowing of the gap between the proportion of disadvantaged 
students and their peers achieving a grade 4+ in E&M and a grade 5+ 
in E&M 

Improved attainment 
among disadvantaged 
pupils across the 
curriculum at the end of 
KS2 

2027/28 KS2 outcomes demonstrate that disadvantaged pupils achieve: 

● reading, writing and maths attainment above national average 

Improved reading 
comprehension among 
disadvantaged pupils 
across KS3 and KS2. 

Improved oracy among 
disadvantaged pupils 
across the school 

 

2027/2028 Reading comprehension tests demonstrate improved 
comprehension skills among disadvantaged pupils and a smaller disparity 
between the scores of disadvantaged pupils and their non-disadvantaged 
peers. Teachers will also have recognised this improvement through pupil 
engagement with their work.  

An increase in the proportion of disadvantaged students achieving a Merit or 
Distinction in their GCSE English Language Spoken Language endorsement. 

Improved oracy skills supporting students within their progressions including 
engagement with support for next step interviews and work experience 
preparation. 



 

Improved metacognitive 
and self-regulatory skills 
among disadvantaged 
pupils across all subjects. 

2027-2028 Teacher reports and class observations suggest disadvantaged 
pupils are more able to monitor and regulate their own learning.  

This finding is supported by homework completion rates across all classes 
and subjects. 

BGR and Report Data indicate these move more in line within the proportion 
of disadvantaged students in school. 

To achieve and sustain 
improved aspirations for all 
pupils, including those who 
are disadvantaged. 

Sustained high levels of destinations for all students demonstrated by: 

● strong destination data including low NEET numbers 

● increased number of positive interactions between students and careers 
support and enrichment activities, especially for disadvantaged students 

To achieve and sustain 
improved attendance for 
all pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance from 2027/28 demonstrated by: 

● the overall absence rate for all pupils being no more than 4%, and the 
attendance gap between disadvantaged pupils and their non-
disadvantaged peers being reduced to 2-3% 

● the percentage of all pupils who are persistently absent being below 20% 
and the figure among disadvantaged pupils being no more than 10% 
lower than their peers 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £160,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Class Sizes - Contribution towards the funding 
of extra staffing in Y7  to provide intensive 
small group support for those who did not 
reach expected standards at the end of Key 
Stage Two plus LSA support in these classes 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

1,2,3,4 



 
Reduction in class sizes to an average of 25 in 
KS3 with the new 300 intakes, allowing very 
small KS3 lower sets 

Additional staffing provided in English and 
Maths in Key Stage Four to reduce class sizes 
and create intensive intervention groups 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

Reducing Class Sizes - EEF 

Teaching Assistant Interventions, Toolkit 
strand, EEF 

Student Engagement - Contribution towards 
targeted group teaching in KS2 

 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

1,2,3,7 

Staff CPD - Staffing costs (EJP, JLW, RJC)  2,3 5, 7 

 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £110,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Reading interventions for disadvantaged 
pupils who need additional help to 
comprehend texts and address vocabulary 
gaps. 

Use of Fluency project, Lexia and Read Write 
Inc 

Reading comprehension strategies can 
have a positive impact on pupils’ ability to 
understand a text, and this is particularly 
the case when interventions are delivered 
over a shorter timespan:  

Reading comprehension strategies | 
Toolkit Strand | Education Endowment 
Foundation | EEF 

1, 2, 3, 4, 7 

Engagement with parents/carers to highlight 
the importance of reading for all students. 
Strategies shared to enable parental support. 

Importance of Reading Fluency - EEF 

Parental Engagement - EEF 

1, 2, 3, 7 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/news/why-focus-on-reading-fluency
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement


 
Focus on engagement of families of 
disadvantaged pupils with our various 
initiatives. Increased communication with 
parents including a Parents Information 
Evening in Year 7. Increased visibility for our 
Reading Challenge, Digital Library, Bool Buzz 
scheme. 

Focus on Reading throughout the curriculum 
eg: Tutor Reading programme 

Interventions - Contribution towards the cost 
of KS3 English, Maths and Science 
coordinators to ensure students are identified 
and supported 

Additional support as required.  Eg: One-to-
one mentoring for individual needs, provision 
of Revision guides when appropriate, 
additional Easter and Whitsun holiday 
intensive exam revision classes, Eng/Mat - 
intensive booster for CLA/Disadv in literacy & 
numeracy. 

Contribution to cost of External Programme - 
the National Tutoring Programme. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | EEF 

1,2,3 

Contribution to the cost of Academic Mentors 
to provide support with all aspects of KS4.  

Benefits of mentoring 1 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £160,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Mental Health Strategy to focus on ensuring 
all students feel supported at school 

EIF’s report on adolescent mental health 
found good evidence that CBT 
interventions support young people’s 

4, 6  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring


 
This includes training for school staff, 
collaboration with our local behaviour hub and 
teacher release time. 

INSET for pastoral team and for LSA/SEN 
team and for NQTs on CLA and Understanding 
& Responding to Trauma: The Impact of ACEs 

My Happy Mind, Zones of Regulation in place 
at Primary 

social and emotional skills and can reduce 
symptoms of anxiety and depression:  

Adolescent mental health: A systematic 
review on the effectiveness of school-
based interventions | Early Intervention 
Foundation (eif.org.uk) 

Embedding principles of good practice set out 
in DfE’s Improving School Attendance advice. 

Support to ensure staff continue to  implement 
new procedures.  

Additional staff to provide support for 
attendance incl staff dedicated to working with 
families in need including a Family Liaison 
Officer. 

Primary work on improving parental 
engagement. Signposting external agencies 
in particular. 

The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced persistent absence 
levels. 

6 

Increased staffing to monitor and support the 
attendance, behaviour and emotional well-
being of PP students according to their needs. 

Additional staff to provide homework clubs in 
the Library and also in SEN Dept every 
evening. Staff support with ‘book and biscuits’ 
and peer reading. 

LSA lunchtime cover for social skills  

LSA to provide additional before and after 
school activities inc. booster class and ‘meet 
and greet’. 
Cost of wrap around care at primary, including 
additional literacy support. 

Funds for curriculum trips and equipment. 

Behaviour Interventions - EEF 

 

Teaching Assistant Interventions - EEF 

2, 5, 6, 7 

https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities


 

Work to support PP students with their next 
steps and raising aspirations: 

One to one progression interviews for all year 
11 PP students 

Work Experience extra support for selected 
year 10 PP students 

University trips raising expectations for 
disadvantaged students 

https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/aspiration-interventions 

3, 5 

Contingency fund for acute issues. 

 

Based on our experiences and those of 
similar schools to ours, we have identified 
a need to set a small amount of funding 
aside to respond quickly to needs that 
have not yet been identified. 

All 

 

Total budgeted cost: £430,000 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions


 

Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year.  

Note: 2024-25 marked the final year of our previous 3-year plan 2021/2022 to 2024/2025 so this review considers how successfully the intended outcomes of that 
plan were met across the whole period. 

Intended outcome Success criteria Outcome 

Improved attainment 
among disadvantaged 
pupils across the 
curriculum at the end of 
KS4, with a focus on 
EBacc subjects.  

2024/25 KS4 outcomes demonstrate that disadvantaged 
pupils achieve: 

● an average Attainment 8 score which is above 
national average 

● a Progress 8 score which is above national 
average 

● an EBacc average point score in line with non 
disadvantaged students 

● an Ebacc entry percentage in line with non 
disadvantaged students 

2024/25 results for disadvantaged students were strong. 

They achieved an A8 score of 46.53 which was considerably above 
the A8 score for disadvantaged students nationally (34.9). 

These students did not have P8 figures published.  However over 
the course of the 3 yr strategy our P8 for disadvantaged students 
averaged +0.02, again considerably above the average P8 score for 
disadvantaged students nationally over the same period (-0.49). 

Ebacc Av pt scores for disadvantaged students have averaged 
around 3.89 which remains about 1pt below non disadvantaged 
students. 

The difference between Ebacc entries remained consistent at 
around 10%, however overall entries increased in all cases by 
around 30%. 

Improved attainment 
among disadvantaged 
pupils across the 
curriculum at the end of 
KS2 

2024/25 KS2 outcomes demonstrate that disadvantaged 
pupils achieve: 

● reading, writing and maths attainment above 
national average 

 

In 2025 KS2 results were above the National average for both 
disadvantaged and non disadvantaged students. 

72% of disadvantaged students achieved the EXS or above in all 
areas compared to the national figure (62%). 

The gap between disadvantaged pupils and their peers in 2024-25 
was 16% (down from 26% in 2024).  

Improved reading 
comprehension among 
disadvantaged pupils 
across KS3 and KS2. 

 

2024/2025 Reading comprehension tests demonstrate 
improved comprehension skills among disadvantaged 
pupils and a smaller disparity between the scores of 
disadvantaged pupils and their non-disadvantaged 
peers. Teachers should also have recognised this 
improvement through engagement in lessons and book 
scrutiny.  

See above for KS2 Reading Data. 

KS3 Results: In Y7 PP students averaged an 11.6 month 
improvement compared to 9.8 for non PP (over approx 10 months) 

In Y8 PP students averaged a 15.6 month improvement compared 
to 10.8 for non PP (over 12 months) 



 
In Y9 PP students averaged a 24.3 month improvement compared 
to 16.2 for non PP (over 12 months) 

Improved metacognitive 
and self-regulatory skills 
among disadvantaged 
pupils across all subjects. 

2024-2025 Teacher reports and class observations 
suggest disadvantaged pupils are more able to monitor 
and regulate their own learning.  

This finding is supported by homework completion rates 
across all classes and subjects. 

BGR and Report Data indicate these are in line within 
the proportion of disadvantaged students in school 

2024-25 data shows: Just under 20% of our Y7-11 students were 
disadvantaged. However: 28% of Homework codes were given to 
disadvantaged students (8% gap), 35% of reports were for 
disadvantaged students (15% gap) and 31% of referrals to the BGR 
were for disadvantaged students (11% gap). 

Whilst the data is still a concern, the gap has closed in all areas 
when compared to 2022-23: Homework codes - gap was 11%, 
Reports - gap was 16%, BGR - gap was 16% 

To achieve and sustain 
improved attendance for 
all pupils, particularly our 
disadvantaged pupils. 

Sustained high attendance from 2024/25 demonstrated 
by: 

● the overall absence rate for all pupils being no more 
than 4%, and the attendance gap between 
disadvantaged pupils and their non-disadvantaged 
peers being reduced to 2-3%. 

● the percentage of all pupils who are persistently 
absent being below 20% and the figure among 
disadvantaged pupils being no more than 7% lower 
than their peers. 

The attendance gap between disadvantaged students and their 
peers has reduced to just under 4% (down from 4.5%).  The overall 
absence rate has reduced to around 6%, although this is still higher 
then we would like it has fallen from 2021-22 figures of around 7%. 

PA absence is higher for disadvantaged students.  In 2024-25 that 
gap was over over 13%. 
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